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Teaching and Learning Policy 
 
Key Aim 
 
To provide a whole school framework for curriculum implementation through effective teaching and impactful learning 

that directly contributes to maximising the achievements of all students.  

 
Guiding Principles 

 
The following guiding principles are identified to support the achievement of this key aim:  
 

• To outline the characteristics of effective teaching and learning. 

• To set out essential elements to be addressed in all schemes of work in the school and to be carried through 

into lesson planning.  

• To use these elements to provide the main focuses for monitoring of the curriculum.  

• To provide ongoing professional development opportunities for staff  

 

The policy fundamentally outlines the day to day practice that is expected at Charters School. In addition to this 
Charters School is committed to ensuring a positive, stimulating and attractive learning environment for both staff and 

students. Relationships are also key to successful teaching and learning and it is expected that relationships between 

all staff and students involve the effective use of praise, positive reinforcement and the celebration of achievement. 

 
1. Schemes of Work 

 
Teams need to plan their work carefully to maximise the achievement of all young people. A scheme of work is only 

worthwhile if it is a working document that all members of the team use as a framework from which to develop 
effective lesson planning. It should be developed by all team members to share ideas to give a variety of appropriate 

experiences to our students and broaden and develop our own practices.  

 
The scheme of work should be appropriate with differentiation by task/resources/outcome so that all students can 

participate and feel valued. Tasks are appropriate, relevant and challenging according to age and ability. 
 

The desirable elements of a unit or scheme of work are: 

 
• Identification of theme to be studied. 

• Statement of main objectives of lesson/group of lessons 

- Knowledge 

- Concepts 

- Skills 

- Key Skills (literacy, numeracy, ICT) 

• Reference to any part(s) of the programmes of study/specification. 

• Statement of relevant learning outcomes (targets) to aid assessment. 

• Identification of assessment opportunity – i.e. strategy/activity/material for diagnostic/formative or 

summative e.g., comprehension, listening to discussion. 

• Listing of suggestions for activities, including appropriate teaching strategies; students should experience a 

range of tasks. 

• Differentiation: i.e. inclusion of ideas for support of students with specific difficulties, extension tasks for more 

able and reinforcement tasks for fast workers. 

• Listing of resources. 
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• Identification of suitable home learning tasks. 

• Identification of key words (specific subject vocabulary). 

• Reference to how priorities identified in the school development plan are to be incorporated. 

 
Curriculum teams will also need to identify cross-curricular links and incorporate within their schemes, for example, 

literacy, numeracy, information technology, environmental, health, spiritual and community aspects. Regular dialogue 

with Special Educational needs and disabilities (SEND) team should occur in order to utilise their expertise in 
developing further the approach to differentiation. 

Curriculum teams are expected to use this framework to monitor the delivered curriculum. The purposes of 
monitoring are: 

 

• To ensure agreed objectives are consistently put into practice. 

• To provide professional feedback to each of us on the effectiveness of our teaching strategies. 

• To identify priorities for development in our practice that will aid the achievement of our school aims to 

maximise the achievement of all young people. 
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2. Effective Classroom Practice – Progress, AfL, Challenge and Support, Engagement 

Teachers Students 

In order to structure lessons effectively and 

ensure progress, teachers will: 
 

Make sure there is an effective start to the lesson. 
 

 

 
Share learning objectives during the lesson in a 

language that students can understand. 
 

 
Share how objectives and learning fit into the rest of the 

course or SOW. 

 
 

Use these objectives as the basis for questioning and 
feedback during plenaries. 

 

Plan lessons so that they are purposeful, well-paced 
learning experiences. 

 
 

In order to help lessons run effectively and ensure 

that progress is made, students will: 
 

Arrive at lessons promptly and in a right learning frame 
of mind to participate positively and behave 

appropriately. 

 
Think about lesson objectives and ask if they are not 

clear. 
 

 
Read through work from the previous lesson so that it is 

clear how lessons link together and so that you can play 

an active role in achieving objectives. 
 

Ask questions during the lesson to clarify understanding. 

In order to promote assessment for learning, 

teachers will: 
 

Share assessment criteria in a language which students 
can understand. 

 

Be clear about students’ abilities to ensure that lessons 
are pitched right and to allow for pace, stretch, 

challenge and progression. 
 

Ensure students are aware of their current level of 
attainment and how to progress. Provide students with 

specific, realistic criteria on how to improve. 

 
 

 
Creating a respectful, positive, supportive working 

atmosphere where conversations between students and 

teachers are open and honest. 
 

Build in time and opportunities for students to discuss, 
reflect and evaluate their work and their learning and 

that of others. 

 
Build on students’ self-reflection and evaluation to 

inform future planning. 
 

Plan opportunities for regular oral and written feedback 
which focuses on the learning objective of a 

lesson/sequence of lessons. 

 
 

In order to engage with assessment of their own 

learning, students will: 
 

Be positive and accept advice. Ask if unsure about how to 
improve. 

 

Know what level they are working at in each subject and 
what needs to be done to improve. 

 
 

Contribute to discussions and activities in a positive, 
sensible and respectful way. Show respect for all 

students and staff. 

 
 

 
Be honest when reflecting on their work or that of others. 

 

 
 

Use time given to move forward with learning, focusing 
in on how to improve. 

 

 
Reflect on feedback and respond appropriately. 
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In order to provide challenge and support, 
teachers will: 

 

Make sure support staff are used effectively so that 
targeted students make progress. 

 
Make effective use of a variety of resources which are 

differentiated for the different learners in the group. 
 

Make the best use possible of lesson time 

 
Make sure that the level of challenge is right for all 

students based on assessment data. 
 

Structure lessons which include a variety of strategies 

that reflect different learning styles and experiences. 
 

Follow health and safety guidelines. 
 

Use their up-to-date subject knowledge to enhance 
learning. 

 

In order to be challenged and make good use of 
support, students will: 

 

Be respectful to associate staff and be prepared to work 
with them in a positive way. 

 
Feedback to staff about quality of resources and 

differentiation. 
 

Stay on task. 

 
 

 
 

Be clear about what learning styles work for you. 

 
 

Follow the school rules on health and safety. 

In order to make sure that students engage in 
their own learning, teachers will: 

 

Encourage students to have a positive attitude to work.   
 

 
Set regular, worthwhile, varied home learning tasks.   

 
 

Use the schools dialogic marking and feedback policy of 

WWW, EBI and MRI to ensure progress in learning is 
being made. 

 
Use questioning techniques which engage all students. 

 

Set up procedures and use their management skills to 
make sure that students behave appropriately in 

lessons. 

In order to engage with their own learning, 
students will: 

 

Arrive in a positive state of mind and try to deal with all 
issues or misunderstandings in a positive manner. 

 
Complete all home learning to the best of your ability and 

hand it in on time. 
 

Ensure that the MRI is completed after an EBI has been 

set. 
 

 
Be prepared to ask and answer questions. 

 

Follow the school rules for standards of behaviour. 
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3. Assessment, marking and feedback 
 
From September 2020, Individual Departmental Policies for assessment, marking and feedback have been put in 

place. This is intended to make the learning process more efficient, feedback more impactful and relevant to the 

subject as well as having a positive bearing on teachers’ workload. 

 
Each Department’s Policy should answer the following questions: 
 

• At each key stage, how do students know where they are relative to the grading system in place? 

• How do students know what to do next to make progress? 

• What arrangements are in place to ensure that the local policy is being implemented effectively? 

The following prompts to secure best practice are provided to HoDs in order to assist in their policy development:  
 

1. When do students write in your subject in KS3/KS4/KS5? 

2. Do you use exercise books in your subject, and if so are they expected to be marked? 

3. Do you use different exercise books for different activities? 

4. What do you expect to see in your students’ exercise book regarding the work that is completed, how it is laid 

out, and the standards expected regarding presentation? 

5. What work should be marked with WWW/EBI/MRI (i.e. deep marked) at KS3/KS4/KS5? How often should this 

be done? 

6. How does a student know how to improve in your subject? 

7. When do students self-mark/assess in your subject? Does peer assessment take place?  If so, when and 

where would you expect to see it?  How would an external body know that work had been self/peer/teacher 

assessed? 

8. When do you comment/mark SPaG? How do you do this? 

9. How do you ensure that teachers are able to manage their marking load? 

10. How do you communicate attainment in your subject to the students? Is it just through progress reports? 

11. If SLT wanted to check the quality of assessment, marking and feedback in your area, what should we ask to 

see or what should we do? 

12. How are you as the HoD making sure that there is a consistency across the department and that your team 

are following the departmental policy of giving high quality feedback? 

13. How would you carry out a work sampling in your department and then report back to your team and SLT 

link? 

14. How often are you going to carry out your departmental work sampling?  Who will help you do it? 

15. How will you report on it? 
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4. TARGET GRADES AND TARGET-SETTING 

 
Rationale 

 
Academic targets are set for all students at Charters as a way to challenge them to achieve excellence. They also 

provide a benchmark for the students, the school and parents/carers to track how well students are progressing 

academically at different stages of their education at Charters. 
 

 
 

When do we set target grades? 
 

Target grades are set at the beginning of each Key Stage. 

 

• KS3 students are set a target range from, 1-9 in each subject.  This represents the Minimum Expected Grade 
and the Aspirational Grade which should be reached by the end of Year 9. Targets are set following the first 

term of Year 7 and are recorded within the second Progress Report for core subjects.  For non-core subjects 
they are recorded in the third progress report of the academic year. 

• KS4 students are set a target grade for each GCSE/Vocational qualification, to be achieved at the end of Year 

11.  This target grade is recorded in the second Progress of Year 10. 

• KS5 students are set a full A2 level/L3 BTEC target grade.  This grade is recorded in the first Progress Report 

of Year 12.  The target may be reviewed at the beginning of Year 13 and moved upwards if the student has 
performed particularly well. 

 
 

FFT/ALPs - Target setting and benchmarking 
 

FFT: 

“FFT is a non-profit company established in 2001 with links to the Fischer Family Trust. We are solely focused on 
providing accurate and insightful information to schools which enables pupils achieve their full potential and schools to 
improve.” 
 
Charters uses data provided by FFT to set target grades at KS3 and KS4.  Subject Leaders are provided with data 

which states the % chance of each student gaining a grade in each subject.  This data is based upon each students’ 
KS2 data in English and math.  The data is set to place Charters in the top 20% of schools nationally. 

 
ALPS: 

“Alps is a simple, student focused system designed to support schools and colleges in ensuring their students make 
the best possible progress. We provide easy to use yet powerful value added analytical reports, enabling school 
leadership teams to identify areas of strength and weakness.” 
 
Charters uses data provided by ALPS to set target grades for KS5.  Heads of Department are provided with matrices 

for their subject containing each student’s GCSE points score.  These matrices are then used to set target grades, 
placing Charters in the top 20% of schools nationally. 

 

How are Target Grades set? 
 

At the beginning of each Key Stage every HoD is provided with the opportunity to review the targets set.  HoDs do 
have an option to set a higher target grade if they feel it is warranted.  If a lower target grade is to be set this must 

done in consultation with the Raising Standards Leader at KS3,4 and 5. 

 
How do we use Target Grades? 

 
The target grades that are set are intended to be aspirational but also achievable.  They are used as a measure of 

what each student and the cohort in general is potentially able to achieve.  The performance of each student and the 
cohort is therefore measured against the target grade as well as other progress measures available. 

 

At Key Stages 3, 4 and 5 all progress is measured against the Target Grade using a predictive system for each 
progress Report. 
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Target grades are reviewed at the beginning of each academic year by the HoD, but can only be changed in 

consultation with their SLT link and RSL for that Key Stage. 
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5. HOME LEARNING: Years 7-11 
 
Rationale 

 
Home learning is set at Charters School so that students can be provided with the experience of working by 

themselves, without immediate recourse to other students or a teacher.  It consolidates or extends work begun in 

school, and it develops a habit of private and independent study. 
 

While it is appreciated that some students with learning difficulties or home problems may not find it easy to complete 
regular homework assignments, teachers will set homework in the expectation that the students will complete it. 

 

The Educational Aims of home learning 
 

• to encourage students to develop the practice of independent study; 

• to develop autonomous learning skills; 

• to develop perseverance and self discipline; 

• to allow practice, where it is needed, of skills learned in the classroom; 

• to permit more ground to be covered and more rapid progress to be made; 

• to enable classwork to concentrate on those activities requiring the teacher’s presence; and 

• to open up areas of study and to make possible the use of materials and sources of information that are not 

accessible in the classroom. 
 

 
The Setting of Home Learning tasks  

 

Teachers must ensure that time is provided at the appropriate point in the lesson for tasks to be set and fully 
explained by them, and recorded on Class Charts. Students should be given a minimum of two days between the 

tasks being set and being due for submission e.g. Set Monday, due earliest Wednesday.  
 

KS3 

 
Tasks to be set for English, Maths and Science only.  
Tasks for all other subjects to be as required and particularly to include independent study as preparation for end of 

unit tests, grammar tests, etc. 
 

KS4 

 
As and when required but no more than 3 hours per subject per fortnight.  For Science, however, students should be 

set a maximum of 2 hours per GCSE per fortnight.  This means that Triple Science students should be set a maximum 

of 6 hours per fortnight and Double Award students should be set a maximum of 4 hours per fortnight.  This is the 
same for English - students will be set a maximum of 2 hours for GCSE English Language and 2 hours for GCSE 

English Literature. 
 

In the two weeks prior to PPEs, set tasks should only be revision. 

 
Types of Home Learning 

 
The tasks set may be intended to complete or consolidate work done in class, to leave the students to pursue their 

own lines of inquiry, or to prepare work for a following lesson. For example, these may include any from the 
following: 

 

• Factual or imaginative writing. 

• Note taking. 

• Reading. 

• Learning or revising. 

• Fact-finding or researching. 

• Illustration or map work. 

• Practical. 

• Design. 
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• Thinking and problem solving. 

• Past paper questions. 

 

Teachers should make it clear when coursework is set for home learning in Years 10 and 11, building in appropriate 
checks when the tasks stretch over several home learning slots. 

 
As can be seen there are wide variations in the types of work that can be and should be set. These depend on the 

subject and the needs and abilities of the child, but home learning should be closely integrated with classwork unless 
there are good reasons for a different approach. 

 

Home learning tasks needs to be differentiated in line with the school’s general approach to differentiation. Often this 
will manifest itself in the way the teacher explains the task to particular students. On other occasions, the teacher 

may set separate tasks and amounts of home learning according to his/her professional judgement. However, it is 
worth pointing out that when setting extension tasks for more able students, these should not be more of the same 

but should be a task that is different in nature from the other students’ work. This might, for example, involve the 

more able students doing the same research as the rest of the group but then having to re-present the work, for 
example, as a talk, poster or revision sheet. 

 
Parental Involvement 

 

Parents are encouraged to support their children in the successful completion of home learning. We also encourage 
the parents to contact the tutor, Head of Year or Head of Department if they are concerned about any issue regarding 

home learning. Similarly, we will contact parents if we feel there are frequent problems which the parents could help 
resolve. Students can also raise problems with their tutor or subject teacher. 

 
Sanctions 

 

Sanctions for non-completion of home learning tasks:  
 

KS3 and KS4 
 

• The student is given until the next day to hand in the work.  Behaviour incident logged on ClassCharts. 

• Failure to hand in assignments the next day results in an automatic Daily After School Detention. 

• Consistent failure to hand tasks in on time, including students who regularly hand in after 24 hours should be 

identified by Progress Report ATL grade and parents involved as appropriate. 

Support 

 
The school has several channels of support for students who encounter genuine difficulties completing home learning 

satisfactorily. These include a Year 7 Homework Club, a Homework Club run by the Special Needs department and 
GCSE and A level clinics run by several subject areas during the course of the year.  

 

If a student is absent for one or two days at a time, it is the student’s responsibility in consultation with his/her 
subject teacher to catch up with home learning tasks.  In the case of a longer period of absence the tutor and/or 

Head of Year will meet with the student and/or liaise with parents to draw up a timetable for the catching up of 
assignments. 

 
Monitoring of the Home Learning Policy 

 

As part of the school’s monitoring programme, The Pastoral Administrative Support officer monitors the assignments 
set across subjects, on three occasions during the year, for a selection of students in their particular year group. They 

then prepare a report for the Headteacher indicating any action taken in response to their findings. 
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6. Presentation of Written Work 

 
We believe that students should take pride in their work and one of the best ways to show this is by reinforcing the 
positive guidance set out in the following Presentation Policy for Written Work: 

 

• All students are to write with a blue or black pen.  Drawings/diagrams/illustrations should be drawn in 

pencil/coloured pencils and with a ruler 

• Students should strive to present their work as neatly as they can 

• Each new piece of work should have a title, date and classwork or homework written at the start and 

underlined using a ruler 

• MRI/spelling, punctuation and grammar corrections are to be completed at the start of a lesson or during a 

time designated by the class teacher 

• All additional loose sheets of paper should be trimmed and glued in neatly into exercise books beneath the 

appropriate title and date. There shouldn’t be any loose sheets (except where in current use)  

• Put a neat line through your mistakes 

• Graffiti/Doodling is not allowed on any written work or book cover 

It is each teacher’s responsibility to remind students of the policy prior to beginning written work and to take into 
account of it when marking and providing feedback. 
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7. Monitoring 
 
Aim 

 
To undertake activities that will allow an informed picture to be built of the effectiveness of curriculum provision in 

practice. Further to carry out monitoring in such a way that processes and outcome are used to support the ongoing 

professional development of staff involved and to identify targets for development that will further raise the quality of 
provision. 

 
Achieved by: 

 

1. Classroom Observation of selected aspects agreed by the teacher and the observer aligned with the teaching and 
learning foci of the whole school. Whatever the teacher focus, the central theme will be to consider the impact of the 

teaching on the students’ learning. Observations can be: 
 

• 30 min or an hour long by an appropriate line manager or SLT member, with detailed feedback. 

• Drop-ins carried out by the line manager, HoY, SLT member or by staff wanting to look at specific aspects of 

teaching and learning. The emphasis is on co-operation and sharing good practice. 

• Regular SLT learning walks across the school to gauge the learning across the school. 

2. Annual analyses of samples of students’ work in each Year Group focused on delivery of schemes of work, 
students’ progress and assessment. The arrangements for this work are as follows: 

 

• As outlined in the Assessment Calendar the Head of Department will undertake a work sampling review based 

on an agreed focus identified with their SLT link 

• The HoD will gather the selected students’ work, according to the subject’s statement of where progress 
evidence is located 

• The HoD will assess the work and complete the Work Sampling Document on SISRA Observe, commenting on 

the rate of students’ progress and the adherence to policies on marking, feedback and presentation 

• The SLT link and HoD will review this in their link meeting 

• It is expected that HoDs will complete their own assessments of students’ work outside of this process 

• In parallel with these arrangements, the HoY will select a male/female in each of 3 ability bands plus a 
pp/student bursary student ie 8 in total. Their work across all subjects will be jointly scrutinised by the 

Headteacher and HoY and a record created within SISRA Observe 

• At the following SLT meeting, trends and patterns will be discussed and an action plan written 
 

3. Sampling of planning focused on effectiveness of translation of schemes of work into lessons. 

 
4. Student interviews and pursuits, such as questionnaires, focused on effectiveness of learning. 

 
5. Meetings between SLT link and Head of Department following Progress Reporting points – analysis of data and 

subsequent interventions. 

 
6. New staff – All new staff to be observed by the SLT link and the Head of Department during the first term at the 

school. 
 

7. Observations conducting by the T&L Coaches. To occur twice during the course of the academic year with an 
agreed area of focus.  

  

 
 

In all of the above, it is important that activities are carried out professionally and with sensitivity. Monitoring of the 
delivered curriculum is an important activity for all schools. It is important to distinguish it from teacher appraisal and 

the agreed competency procedures. 
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8. Appendix 
 
Covid-19 - Remote Learning 
 
Government Guidelines 
 
Remote education may need to be an essential component in the delivery of the school curriculum for some pupils, 

alongside classroom teaching, or in the case of a local lockdown. All schools are therefore expected to plan to ensure 
any pupils educated at home for some of the time are given the support they need to master the curriculum and so 

make good progress. 

 
Where a class, group or small number of pupils need to self-isolate, or there is a local lockdown requiring pupils to 

remain at home, we expect schools to have the capacity to offer immediate remote education.  Schools are expected 
to consider how to continue to improve the quality of their existing offer and have a strong contingency plan in place 

for remote education provision. 
 

In developing these contingency plans, we expect schools to: 

• use a curriculum sequence that allows access to high-quality online and offline resources and teaching videos, 
and that is linked to the school’s curriculum expectations 

• give access to high quality remote education resources 
• select the online tools that will be consistently used across the school in order to allow interaction, 

assessment and feedback, and make sure staff are trained in their use 

• provide printed resources, such as textbooks and workbooks, for pupils who do not have suitable online 
access 

• recognise that younger pupils and some pupils with SEND may not be able to access remote education 
without adult support, and so schools should work with families to deliver a broad and ambitious curriculum. 

 

When teaching pupils remotely, we expect schools to: 
• set assignments so that pupils have meaningful and ambitious work each day in a number of different 

subjects 
• teach a planned and well-sequenced curriculum so that knowledge and skills are built incrementally, with a 

good level of clarity about what is intended to be taught and practised in each subject 
• provide frequent, clear explanations of new content, delivered by a teacher in the school or through high 

quality curriculum resources and/or videos 

• gauge how well pupils are progressing through the curriculum, using questions and other suitable tasks and 
set a clear expectation on how regularly teachers will check work 

• enable teachers to adjust the pace or difficulty of what is being taught in response to questions or 
assessments, including, where necessary, revising material or simplifying explanations to ensure pupils’ 

understanding 

• plan a programme that is of equivalent length to the core teaching pupils would receive in school, ideally 
including daily contact with teachers 

• Avoid an over-reliance on long-term projects or internet research activities 
 

Charters Remote Learning 
 
The Charters Curriculum Policy has been updated with Annexe A which details our provision during the Covid-19 

Pandemic.  Each department has outlined their proposed provision of remote learning in the event of students 
isolating and a partial lockdown of the school.  These details can be found on the school website.   

 

Track and Trace – small number of students self-isolating 
Where a small number of students need to self-isolate, requiring pupils to remain at home: 

- Parents will be contacted on Day 1, explaining what teaching their child can expect to receive over 
the coming weeks.  This will essentially require the student to engage with their normal timetabled 

lessons via MS Teams. 
- The Attendance Officer will record student isolation with an X on SIMS 

- In instances where a student is self-isolating (as indicated in SIMS) the Class teacher will begin each 

lesson on MS Teams, sharing any resources with those students that are self-isolating in their class 
assignment folder.   
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- The Class teacher will be available at some point during the lesson to ‘check-in’ with the student that 

is joining the lesson through remote learning.  Any questions or concerns can be raised within the 
chat window of MS teams or directly as appropriate.  

- Lesson can be recorded, but this will be determined by the member of staff.    
- Neither the student nor teacher are required to have their camera on, unless there is a specific 

learning need determined by the teacher.  

- Visualisers and Webcams have been purchased and distributed across the school to help facilitate 
remote learning 

- Any home learning tasks following the lesson will be placed in ClassCharts.  It is not necessary for 
staff to set remote learning tasks on ClassCharts. 

- Where a student does not attend any live-lesson this will be recorded on ClassCharts as Behaviour 
Incident ‘Covid Engagement’ and the HoY/Pastoral Support Team will follow up by contacting home 

where appropriate. 

- When a student returns to school, the teacher will determine what level of ‘catch-up’ support is 
required following a period of remote learning 

- Students at KS3 have all received training in the use of MS Teams through Term 1 in the event of a 
need to self-isolate. 

 

To support the provision of Remote Learning the school has provided staff with training on MS Teams and other 
remote learning tools.  Heads of Department, together with their teams, have determined how best to implement 

wider tools within their individual remote learning plans, however there is an expectation that all staff are able to use 
MS Teams to facilitate remote learning, technology allowing.  Heads of Department and Senior colleagues will be 

available to support staff. 
 

In instances where a student is off-school for a non-Covid-19 related reasons, it is the responsibility of the student 

together with their teacher, to ensure any learning missed is ‘caught-up’ upon their return to school. They should not 
join MS Teams live lessons.   

  
 

Whole Bubble Self-isolating – Full Class/Year group  

 
Where a class, or Year group need to self-isolate, or there is a local lockdown requiring pupils to remain at home: 

• Parents will be contacted on Day 1, explaining what teaching their child can expect to receive over the 
coming two weeks 

• Work will be set for every lesson on ClassCharts 

• All teachers should be available during each lesson to be contacted by the students if required 
• There must be an element of ‘live’ contact/teaching within the subject’s remote learning offer.  This may be 

through an introduction to the work being set or a full ‘live’ lesson.  For core subjects this should be once a 
week.  For those subjects that deliver one lesson a week, this will be at some point during the two lessons. 

• Students will ‘check in’ each day during tutor time with their tutor. 
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